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Welcoming	the	Future	
The	American	twentieth	century	philosopher	George	Santayana	
famously	wrote	“We	must	welcome	the	future,	remembering	that	soon	it	will	be	the	
past,	and	we	must	respect	the	past,	remembering	that	it	was	once	all	that	was	
humanly	possible.”	It’s	a	quote	you’re	likely	to	find	today	anywhere	from	the	printed	
pages	in	a	college	anthology	to	online	Pinterest	boards	to	inspirational	refrigerator	
magnets	in	the	home	kitchen.	
	
In	light	of	Santayana’s	thought,	we’re	happy	to	welcome	you	here	to	the	Idea	School	
&	Institute	as	we	step	into	the	future	in	our	inaugural	year	of	student/faculty	
collaborative	inquiry,	activity	and	learning.	Whether	you’re	among	the	pioneer	
parents	of	our	2018	freshman	class	or	just	interested	parties	out	in	the	broader	
general	Jewish	community,	Beruchim	Ha’Baim!,	as	they	say	in	transliterated	Hebrew.	
And	welcome,	as	well,	to	this	premiere	issue	of	Texts	&	Contexts/	והקשרים	טקסטים	,	a	
periodic	guide	to	the	ever-evolving	Idea	School	&	Institute	curriculum.	
	
The	pages	ahead	will	give	you	a	brief	glimpse	into	the	kind	of	thinking	that	goes	into	
designing	our	course	of	studies.	You’ll	also	be	treated	to	a	small	sampling	of	the	
academic	content	our	students	will	be	exploring	in	their	opening	days	of	school.	

	
Curate,	Connect,	Critique,	Create	
Have	you	ever	wondered	how	the	subjects	teens	study,	the	questions	
they	ask,	and	the	activities	they	engage	in	collaboratively	with	fellow	students	and	
faculty	over	the	course	of	the	day	help	to	determine	the	atmosphere	and	unique	
culture	of	their	school?		
	
Designing	an	academic	curriculum	that	reflects	this	culture	is	a	critical	and	ongoing	
responsibility.	The	Idea	School	&	Institute	engage	on	a	daily	basis	in	developing	and	
implementing	a	Project	Based	Learning	(PBL)	course	of	interconnected	Jewish	and	
General	Studies	in	which	are	embedded	Torah	values,	rich	academic	content,	and	
real	life	applications.	To	this	end	the	school’s	curriculum	
	

• encourages	driving	questions,	personal	curiosity	and	creative	freedom	in	
order	to	help	our	young	adults	become	responsible	producers	of	authentic	
learning	in	context	rather	than	passive	recipients	of	formal	information	
	

• highlights	both	the	unique	habits	of	the	discrete	disciplines	AND	the	
interconnections	of	all	knowledge	
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• meets	and	exceeds	accepted	educational	standards	and	norms	
	

• reflects	better	practices	today,	and	better	practices	tomorrow,	embracing	
traditional,	progressive	and	digital	pedagogies	each	in	its	place	and	in	due	
course			
	

• supports	and	expands	on	curriculum	proposals	generated	by	faculty	and	
students,	providing	them	with	the	latest	research	and	resources,	debunking	
fads	on	one	hand	and	high	fiving	valuable	educational	breakthroughs		

	
• provides	a	central	repository	for	recording	and	documenting	student	and	

faculty	processes,	work	and	deliverables	
	

A	successful	curriculum	breathes	fresh	air.	It	is	alive	and	organic	and	alert.	The	
school’s	course	of	studies	is	always	open	to	better	resources	and	methods	that	
might	further	enhance	the	Class	of	2022’s	academic	experience	over	their	coming	
four	years	of	high	school.	
	
	

From	Curriculum	to	Content	
Sure,	Project	Based	Learning	is	often	best	known	for	its	drive	towards	
outcomes	and	deliverables.	At	the	same	time,	every	community	of	learning	is	
dependent	on	a	wealth	of	subject	content.	When	explored	in	context,	enhanced	by	
personal	interest,	and	made	authentic	and	meaningful	through	activity	and	
collaboration,	content	is	transformed	into	lifelong	knowledge.	Where	do	you	find	
meaningful	academic	content?	Really,	content	is	everywhere.	

	
Two	brief	but	pithy	curriculum	texts	that	students	will	become	familiar	with	over	
the	coming	weeks	are	two	verses	from	the	Tanakh,	the	Jewish	Bible.	These	are	two	
p’sukim	that	grace	the	logos	of	the	Idea	School	&	Institute.	One	is	from	the	Sefer	
Bereshit,	the	Book	of	Genesis,	the	second	from	Mishlei,	the	Book	of	Proverbs.	
	
Here’s	the	first:	
	

י ֑אֹור ַוֽיְִהי־ֽאֹור׃ ים יְִה֣ אֶמר ֱאֹלִה֖ ֹ֥ ַוּי   
God said, “Let there be light”; and there was light. (Genesis 1:3) 

This verse from the first chapter of the opening book of the Bible elides the distance 
between word and deed. God says and does. Intent is commitment is fulfillment. 

Curriculum, content and school culture become one. At the Idea School a commitment 
made is a commitment kept.  The terse verse provides us both a divine lesson and a 
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lesson in how we ought to deal in good faith with our fellow human beings. 

The second verse is found below, quoted and explicated in a Talmudic text: 

אמר רבי חמא (אמר רבי) חנינא מאי דכתיב (משלי כז, יז) ברזל בברזל יחד לומר 
זל זה אחד מחדד את חבירו אף שני תלמידי חכמים מחדדין זה את זה לך מה בר

	בהלכה

Rabbi Ḥama, son of Rabbi Ḥanina, said: What is the meaning of 
that which is written: “Iron sharpens iron, so a man sharpens the 
countenance of his friend” (Proverbs 27:17)? This verse comes to tell 
you that just as with these iron implements, one sharpens the 
other when they are rubbed against each other, so too, when Torah 
scholars study together, they sharpen one another in halakha. 
(Talmud Tractate Ta’anit 7a) 

If	you	were	to	sit	in	on	any	collaborative	faculty	meeting	or	listen	in	on	students	
examining	a	compelling	text	or	issue	in	Socratic	Seminar,	you’d	be	forgiven	if	you	
thought	you	were	literally	watching	sparks	fly	in	the	air	as	a	result	of	the	intellectual	
jousting,	the	sharpening	of	minds	–	iron	on	iron	symbolizing	mental	acuity	in	place		
of	metal	implements.	

Again,	curriculum,	content	and	school	culture	become	one.	At	the	Idea	School	&	
Institute,	collaboration	goes	hand	in	hand	with	Jessie	Woolley-Wilson’s	notion	of		
“benevolent	friction,”	–	“the	concept	of	being	soft	on	people	but	hard	on	ideas…an	
approach	to	constructive	engagement	and	innovation	[and]	a	catalyst	for	thoughtful	
and	candid	dialogue	that	leads	to	creative…stimulating,	relevant,	personalized,	
engaging	learning	experiences.”	

But	thought	by	itself	is	only	half	the	equation.	Remember	that	verse	above	in	
Genesis.	One	more	time,	let’s	hear	it	–	when	the	stars	align,	curriculum,	content	and	
school	culture	become	one.	Think,	for	sure,	but	THINK	AND	DELIVER.	

Canaan	to	Wakanda	by	way	of	Philly 

At	the	outset	of	this	inaugural	school	year,	entering	ninth	graders	
were	welcomed	with	a	gift	of	three	key	publications.	These	three	volumes	share	
several	themes	and	will	play	a	fundamental	role	in	the	curriculum	over	the	school	
year:	 

• The	JPS	Hebrew-English	Tanakh	תנ׳׳ך	
• The	U.S.	Constitution:	Explained	–Clause	by	Clause	–	for	Every	American	

Today	
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• Black	Panther:	A	Nation	Under	Our	Feet,	a	Marvel	Graphic	Novel	

The	Tanakh	evidently	represents	our	most	fundamental	Jewish	text.	It	is	the	classic	
source	of	our	moral	vision,	the	basis	of	our	religious	halakhic	practices,	and	the	
narrative	record	of	our	origins	as	a	people	and	our	founding	of	a	national	entity.	It	is	
a	living	document	that	shapes	our	Jewish	lives	every	day.	This	bilingual	edition	
offers	easy	access	to	students	of	all	levels	as	they	hone	their	skills	in	Biblical	Hebrew	
over	the	coming	years;	it	serves	as	a	guide	to	the	art	of	translation,	a	craft	which	our	
students	will	have	many	opportunities	to	practice	themselves;	and	it	allows	anyone	
who	might	benefit	from	reading	through	particular	passages	and	chapters	in	English	
to	acquire	an	overview	of	the	“big	picture”	and	“big	ideas”	efficiently.		

 

The	Constitution,	in	similar	fashion,	represents	our	most	fundamental	American	
text.	It	speaks	to	the	privileges	and	obligations	of	our	citizenship	and	the	
responsibility	we	all	shoulder	to	help	achieve	its	ideals	of	liberty	and	equality.	It,	
too,	is	a	living	document	that	shapes	our	daily	lives	and	bears	upon	current	events	
both	at	home	and	across	the	globe,	and	it	will	be	used	often	as	a	go-to	source	text	in	
analyzing	the	politics	of	our	nation.	The	authors	of	the	Constitution	were	very	much	
influenced	by	Jewish	ideas	of	religious	faith	and	freedom,	and	students	will	explore	
the	interconnections	between	the	majestic	Torah	text	and	the	magnificent	
document.		

Black	Panther,	written	by	MacArthur	Genius	and	National	Book	Award-winning	
writer	Ta-Nehisi	Coates,	represents	the	multimedia	pop	culture	phenomenon	of	the	
past	few	years	that	culminated	in	2018	in	one	of	the	decade’s	most	successful	films.	
As	critics	have	pointed	out,	“its	story	of	the	fictional	nation	of	Wakanda	proud	of	its	
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differences	and	unique	talents	serves	as	a	catalyst	for	educating	and	edifying	
particularly	young	adult	audiences”	while,	at	the	same	time,	“evoking	real	questions	
about	history	and	civilization,	nationhood	and	global	society.”		

These	three	texts,	like	the	iron	on	iron	simile	above,	when	cross-referenced	and	
studied	in	part	together,	will	certainly	strike	sparks	of	their	own,	allowing	students	
to	wrestle	with	questions	of	how	civilizations	begin	and	how	societies	develop,	
flourish,	and	decline.	The	world	of	the	past	as	represented	by	the	Bible	and	the	U.S.	
Constitution,	and	the	world	of	popular	culture	we	inhabit	as	represented	by	Black	
Panther	must	inform	each	other.	The	latter	provides	obvious	enthusiasms	and	
passions,	the	former	clarifies	meaning	and	eternal	values.	

	
 
 
 
 

 

						
	
	

																		
								
	

																																																					

	 	 	 	 	

	

	

	

I CAME HERE TO PRAISE THE HEART OF MY COUNTRY, THE  
VERANIUM MINERS OF THE GREAT MOUND. FOR I AM 
THEIR KING AND I LOVE THEM AS THE FATHER LOVES  
THE CHILD. 

BUT AMONG MY 
CHILDREN ALL I 
FOUND WAS HATE.	

THE HATE 
SPREAD. AND SO THERE 

IS WAR. 
   …T’Challa, the 
king of Wakanda 
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BRAIN	BREAK	
(YOU	JUST	CAN’T	GO	ON	LEARNING	FOREVER,	CAN	YOU?)	

 

 

 
 
“CURIOUSER	AND	CURIOUSER!”	CRIED	ALICE,	
FINDING	HERSELF	QUITE	AT	HOME		
AT	THE	IDEA	SCHOOL…	
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Back	to	Business…	

Rav	Hirsch	&	the	Rooster	
The	 Tefillah,	 Prayer,	 curriculum	 divides	 time	 set	 aside	 for	 davening	 into	
three	 segments:	 Conversation,	 Contemplation,	 and	 Communal	 Prayer.	 A	 sample	
conversation	from	our	opening	day	begins	by	asking	students	“If	it	were	up	to	you,	
what	sort	of	berachah,	blessing,	might	you	imagine	to	mark	the	start	of	a	new	day?”	
After	students	offer	their	own	suggestions,	affirming	some	of	the	choices	already	in	
the	siddur	or	adding	personal	twists,	they	listen	to	the	following	explanation	of	one	
of	our	morning	prayers	by	Rabbi	Samson	Raphael	Hirsch	 (1808-1888).	Here’s	 the	
original	text:	

Weekday, Shacharit, Preparatory Prayers, Morning Blessings 
 

ָּברּוְך ַאָּתה ה' ֱאלֵהינּו ֶמֶלְך ָהעוָלם. ֲאֶׁשר נַָתן ַלּשְכִוי ִבינָה ְלַהְבִחין ֵּבין יום ּוֵבין 
ָליְָלה.   

Blessed are you, Hashem, our G-d and king of the world, who gave the 
rooster (or mind) insight to distinguish between day and night. 
 
 
[In this berachah we first] contemplate the distinction between day 
and night, through which the Creator has divided all of life here below 
into two distinct halves, one to be devoted to the regeneration of our 
strength and the other to the active service of God with all the things 
we do each day. We are bidden to consider the unique talent of the 
rooster, which the Creator has endowed with the ability to perceive the 
dawn of a new day, and to proclaim it with its loud cry to the still-
sleeping world. Thus God has equipped everyone of His creatures with 
special gifts for specific purposes…   
	
Curriculum,	content,	 and	school	 culture	become	one.	Every	one	of	us,	 student	and	
teacher	alike,	bring	a	unique	personality,	talent	and	gift	to	the	collaborative	learning	
we	do	and	the	things	we	create	together.	
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Sailing	to	Tenafly	
	
Books,	whether	with	real	paper	pages	or	backlit	on	an	Amazon	
Kindle	are	essential	tools	in	any	course	of	studies.	But	what’s	the	answer	when	
students	want	to	know,	“Why	do	I	have	to	read?”		
	
Emily	Dickinson’s	(1830-1886)	brief	jewel	of	a	poem	“There	is	no	frigate	like	a	
book…,”	soon	to	be	studied	in	Humanities	class,	reinforces	to	Idea	School	students	
the	critical	importance	of	broad	reading	of	fiction	and	non-fiction	alike.	Books	guide	
us	as	learners,	open	us	up	to	new	vistas	and	adventures,	nurture	our	empathy,	and	
broaden	our	perspectives	of	the	world	we	inhabit	(and	those	we	don’t,	like	Krypton	
or	Hogwarts)	and	of	the	human	experience	we	all	share.	
	

	
 



	 10	

The	Joys	of	Math?	
 
“How	might	math	anxiety	affect	our	performance	in	math	
class?”	is	the	provocative	question	that	initiates	the	ninth	year	math	curriculum.	
Students	are	given	the	opportunity	to	explore	and	express	their	personal	feelings	
about	the	subject,	sharing	points	of	view	in	a	Socratic	Seminar.	But	first	they	
familiarize	themselves	with	relevant	texts	and	materials	such	as	these	--	
 

HERE: 
 

 
 

HERE:	
“Mathematics	itself	is	fairly	neutral,”	[says]	Jim	
Middleton,	a	professor	of	aerospace	and	mechanical	
engineering	at	Arizona	State	University’s	Ira	A.	Fulton	
Schools	of	Engineering.	“There	is	no	reason	to	either	
love	or	hate	mathematics	outside	the	experiences	we	
have	in	and	out	of	school	along	with	the	cultural	
attitudes.”	
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AND HERE: 
Fending Off Math Anxiety 
By Perri Klass, M.D. 
April 24, 2017 
 
https://www.nytimes.com/2017/04/24/well/family/fending-off-math-
anxiety.html 

My mother was what we would now call math anxious, if not phobic. My 
daughter, on the other hand, was a math major, which always left me 
feeling like the transitional generation, capable of mastering 
standardized-test math problems and surviving college calculus (it’s one 
of the pre-med requirements) but never really connecting to the beauty 
or power of the subject. 

So when I hear people talk about lack of self-confidence when it comes 
to numbers or intense math anxiety, I always think first of my mother, a 
college English professor who was terrified by the idea of calculating a 
10 percent tip, and desperately grateful to leave it to any grandchild at 
the fourth grade level or beyond. (Little did my Depression-era mother 
know that I had taught her grandchildren to jack up the tips to 15 
percent; it would never have occurred to her that anyone would willingly 
undergo both a slightly more difficult arithmetic problem and a slightly 
higher cost.) 

New research shows that math anxiety is by no means an American 
problem, and is found in countries where students regularly outperform 
us in math skills. In a study published in February, researchers from the 
University of Chicago looked at data from 64 countries participating in 
the Program for International Student Assessment, which tests 15-year-
olds in math, science and reading skills. 

“Math anxiety is prevalent all around the world,” said Julianne Herts, a 
study author and a doctoral student at the University of Chicago who 
works in cognitive psychology. “If you look within Japan, students in 
Japan who are math anxious aren’t scoring as well at math,” she said. “If 
you look between countries, countries where more students experience 
math anxiety tend to underperform.” 
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So does being “bad at math,” whatever that is, make you anxious, or 
does being anxious make you bad at math? 

“There’s increasing reason to believe it’s a bidirectional relation,” said 
Alana Foley, a postdoctoral fellow at the University of Chicago in 
developmental psychology, who was the first author of the study. “Poor 
performance in math can lead to math anxiety, but there are also studies 
that point in the other direction; if you have math anxiety it disrupts 
your concentration.” 

Even students who score high on math tests can feel a special worry 
around this subject, Dr. Foley said. Among high-performing students, 
she said, “math anxiety takes a bigger bite out of their performance.” 

Other researchers involved in the study traced math anxiety back 
further into early childhood. Sian Beilock, a professor of psychology at 
the University of Chicago and the author of the book “Choke,” about 
performance and pressure, said that math anxiety “oftentimes relates 
most strongly to the performance of those kids who want to do well, who 
tend to be high achieving in school.” 

A couple of years ago, Dr. Beilock and her colleagues published an 
article showing that parental math anxiety could be transmitted to 
children (you can take a testbased on the assessment they used, to look 
at your own level of math anxiety). “The moral of the story is that 
parents likely play an important role, either for the positive or the 
negative,” she said. 

There has been some overlap demonstrated between math anxiety and 
other more general types of anxiety, especially related to test-taking, but 
math anxiety seems to exist as a separate phenomenon; studies have 
shown increased heart rates when people were tested on math, but not 
on other subjects. 

One problem is that we tend to believe with math that you either have 
the ability or you don’t, rather than assuming that your skills and 
abilities are the result of study and practice. “It’s an interesting 
phenomenon in our culture to hear highly intelligent people bragging 
about not being good at math, not being numbers people,” Dr. Beilock 
said. 
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Dr. Susan Levine, chairwoman of the department of psychology at the 
University of Chicago, agreed: “An educated person doesn’t go around 
saying, I’m not a reading person.” 

Researchers believe that the skills — and the anxiety — are actually 
shaped even before children start formally learning math. 

Dr. Levine said, “a lot of my work starts in the preschool years with the 
thesis that math learning begins at home.” Math skills at kindergarten 
entry, she said, predict not only later math achievement but also other 
important skills, including reading. “There’s some research out there 
that shows that when kids enter the kindergarten door behind in math, 
it’s hard to close the gap,” she said. 

So what are those crucial math skills in early childhood? Dr. Levine said 
that although many preschool children know how to count, they don’t 
necessarily understand the meaning of the number words. By the time 
children are around 2, “They can recite the count list up to maybe 10,” 
she said, but “they don’t understand that the last number you reach is 
the set size; they don’t connect the counting” to the total. With children 
from 2½ to 4, “parents are often shocked when we bring kids into the 
lab,” she said. “They know the kids can count, but when we ask them to 
give me two of something they just grab a bunch of things.” 

By kindergarten, children have additional skills; for example, they can 
understand that you can make five by holding up three fingers on one 
hand and two on the other, or four and one. Dr. Levine said they also 
can demonstrate what is known as flexible counting — that is, they can 
start from four or five, without going all the way back to one, or count 
backward. 

“Parents embrace as part of their responsibility to get kids ready to read 
in school to introduce them to the alphabet and letter sounds,” Dr. 
Levine said. “They’re much more likely to think it’s the school’s job to 
teach math.” 

Whether we realize it or not, the researchers say, those of us who get 
worried around math probably are less likely to talk about numbers and 
number concepts to our children. In a 2015 study, parents used a 
program called “Bedtime Math,” a mobile app that presented short 
numerical story problems to their children; the children’s math skills 
improved relative to children in a control group, Dr. Beilock said, but 
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the improvement was strongest in children whose parents had math 
anxiety. 

Working with the app might help dispel the myth that there are math 
people and non-math people, said Dr. Levine, and make parents less 
anxious and more willing to introduce math talk into their daily lives 
(let’s put five raisins in each cookie; let’s set the table, how many forks 
do we need?). 

“Think of math as something that’s the purview of the home, not just the 
school,” Dr. Beilock said. 

 

	

A	Machzor	Companion	
	
Our	final	sample,	the	story	of	the	Akeidah,	the	Sacrifice	of	Isaac,	has	exercised	the	
faith	and	intellect	of	readers	from	the	rabbis	of	midrashic	legend	to	the	philosopher	
Kierkegaard,	Rabbi	J.B.	Soloveitchik,	and	such	singer-songwriters	as	Bob	Dylan	and	
Leonard	Cohen.	Why,	even	Peter	Griffin	found	reason	to	question	Abraham’s	
parenting	in	an	episode	of	Family	Guy.	
	
The	students’	personal	Machzor	Companion	project	focuses	on	the	story	of	Avraham	
and	Yitzhak	as	one	means	of	entry	into	the	themes	and	spirit	of	Rosh	Hashanah.	Not	
only	is	the	story	read	in	the	Torah	on	the	second	morning	of	the	high	holiday,	but	
the	famous	motifs	of	malchiyot,	zichronot	and	shofrot	that	appear	in	mussaf	on	these	
days	are	echoed	in	motifs	and	images	in	the	biblical	text	as	well.	In	addition,	
expanding	on	that	text,	students	compare	rabbinic	midrashic	interpretations	and	
famous	art	historical	paintings	and	sculptures	of	the	Akeidah	from	Renaissance	Italy	
to	contemporary	Israel,	seeking	in	their	understanding	of	these	works	inspiration	
for	personal	artistic	renderings	and	statements	in	a	Machzor	Companion	of	their	
own	making.	
	
Once	more,	curriculum,	content,	and	school	culture	become	one.	Think	into	the	
subject,	outline	your	thoughts	in	written	protocols,	ponder	your	personal	reaction,	
dialogue	with	your	classmates	and	teachers,	reflect	on	the	work	of	others	present	
and	past	who	have	shared	your	interests,	and	deliver	an	object	that	grew	out	of	your	
learning	and	is	intrinsically	meaningful	because	you	yourself	brought	it	into	being.		
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GENESIS 22 בראשית 
 

1 
אֶמר  ֹ֥ ם ַוּי יו ַאְבָרָה֖ אֶמר ֵאָל֔ ֹ֣ ם ַוּי ה ֶאת־ַאְבָרָה֑ ים נִָּס֖ ֱאֹלִה֔ ֶּלה ְוָה֣ ים ָהֵא֔ י ַאַח֙ר ַהְּדָבִר֣ ַויְִה֗

ִהֵּנֽנִי׃   
Some time afterward, God put Abraham to the test. He said to him, 
“Abraham,” and he answered, “Here I am.”  

2 
ֶרץ ַהּמִֹרָּי֑ה  ק ְוֶלְך־ְלָ֔ך ֶאל־ֶא֖ ְבָּת֙ ֶאת־יְִצָח֔ א ֶאת־ִּבנְָ֨ך ֶאת־יְִחֽיְדָ֤ך ֲאֶׁשר־ָאַה֙ אֶמר ַקח־נָ֠ ֹ֡ ַוּי

ר ֵאֶלֽיָך׃ ר אַֹמ֥ ים ֲאֶׁש֖ ד ֶהָֽהִר֔ ל ַאַח֣ ה ַע֚ ְוַהֲעֵל֤הּו ָׁש֙ם ְלעָֹל֔   
And He said, “Take your son, your favored one, Isaac, whom you love, 
and go to the land of Moriah, and offer him there as a burnt offering on 
one of the heights that I will point out to you.”  

3 
ח ֶאת־ְׁשֵנ֤י נְָעָריו֙  ֶקר ַוּֽיֲַחבֹׁ֙ש ֶאת־ֲחמֹ֔רֹו ַוּיִַּק֞ ֹ֗ ם ַּבּב ם ַאְבָרָה֜ ק ְּב֑נֹו  ַוּיְַׁשֵּכ֨ ת יְִצָח֣ ִאּ֔תֹו ְוֵא֖

ֶלְך ֶאל־ַהָּמ֖קֹום ֲאֶׁשר־ָאַֽמר־֥לֹו ָהֱאֹלִהֽים׃ ה ַוָּיָ֣קם ַוּיֵ֔ י עָֹל֔ ַויְַבַּק֙ע ֲעֵצ֣   
So early next morning, Abraham saddled his ass and took with him two 
of his servants and his son Isaac. He split the wood for the burnt 
offering, and he set out for the place of which God had told him. 
 

 
Filippo Brunelleschi (1377- 1446) for the baptistery of Florence 



	 16	

 
 

And now let us believe in a long year that is given to us, 
new, untouched, full of things that have never been, full 
of work that has never been done, full of tasks, claims, 

and demands; and let us see that we learn to take it 
without letting fall too much of what it has to bestow 
upon those who demand of it necessary, serious, and 

great things. Rainer Maria Rilke (1875-1963) German poet Letter to Clara Rilke 
(1 Jan 1907) 
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